
GROUNDWOOD STUDY GUIDES

nipêhon / ᓂᐯᐦᐅᐣ / I Wait
Written by Caitlin Dale Nicholson and Leona Morin-Neilson 

Translated by Leona Morin-Neilson
Illustrated by Caitlin Dale Nicholson

groundwoodbooks.com

CURRICULUM CONNECTIONS
Ages 4 to 7 / Grades K to 2

JUVENILE FICTION / People & Places / Canada; Indigenous Languages; Language Arts; Social Studies
Full-color illustrations throughout / 8.5 x 12.25 / 24 pages 

Hardcover with jacket / $18.95 / 978-1-55498-914-0
Ebook / 978-1-77306-504-5 

A quiet, gentle story written in Cree and English about  
a family working together. 
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BOOK DESCRIPTION

A young child, her grandmother and mother are going out to pick wild yarrow. 
As Grandmother gets ready, the child and her mom wait. Grandmother leads 
the way to the field of blossoms, where they can finally start to pick … only 
now they have to wait for Mom!

The simple story, written in Cree and English and accompanied by rich acrylic 
illustrations, shows the patience, love and humor involved as three generations 
accommodate one another on a family outing. nipêhon / ᓂᐯᐦᐅᐣ / I Wait was 
translated by Leona Morin-Neilson, who was the inspiration for the book.

This companion volume to niwîcihâw / ᓂᐄᐧᒋᐦᐋᐤ / I Help includes a recipe for 
yarrow tea, known for its refreshing and soothing effects.
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BEFORE READING

To increase students’ oral language and written language skills, have students 
respond to any of the questions during discussions as a whole class, in small 
groups or in partners, and then record their responses in a journal, report or 
other written format.

➠ Cree is one of the largest language groups in Canada with dialects stretching across the entire 
country. See below for more about the languages. 
https://www.thecanadianencyclopedia.ca/en/article/cree-syllabics

COVER ILLUSTRATION
Looking at the cover of the book, pose the following questions:

• What do you see in the illustration?
• Who do you think is in this illustration?
• What do you think the person is doing?
• What season do you think this is? Why do you think that?
•  What do you think the child is putting in their mouth? What clues do you see 

in the illustration that make you think that?

LANGUAGES
Looking at the title, ask students if they know what it says. Write the title down 
on the board. Discuss how you might pronounce the words. Keep a vocabulary 
list running for the duration of the story for both Cree and English words.

PICTURE WALK
Take a “picture walk” with students through the book. Discuss what you see in 
each of the illustrations (location, landscape, characters, activity, etc.).

https://www.thecanadianencyclopedia.ca/en/article/cree-syllabics
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STORY PREDICTIONS
Looking at the title page inside the book (the highway), ask students to 
describe this illustration. They may not know the word (road or highway), so 
once they describe it, provide them with some possible names. Once they have 
described it, ask students to predict why this might be the title page. Possible 
questions to ask students: Why do you think the author chose this as the title 
page? Where do you think the road might be leading to? Who do you think 
might be using this road? How do you think they might be getting there?

DURING READING

GETTING READY (PREDICTION-INFERENCE)
The text says, “nôhkom mamanêw. ᓅᐦᑯᒼ ᒪᒪᓀᐤ᙮ Nôhkom gets ready.” Ask 
students: Who do you think Nôhkom is? What do you think she is getting ready 
to do? What clues do you see in the illustration that make you think that?

Have students look at the illustration with the child, and ask them: What is the 
child waiting for? Why do you think the child is holding a paper bag? What do 
you think the mom is waiting for?

Once the characters begin walking, ask students: Where do you think they are 
walking to? What does Nôhkom have in her hands? What clues do you see in 
the illustrations that tell you about their setting and location?
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OFFERING PRAYERS
In the book, it says, “nôhkom ayamihâw. ᓅᐦᑯᒼ ᐊᔭᒥᐦᐋᐤ᙮ Nôhkom prays. / 
nitayamihân. ᓂᑕᔭᒥᐦᐋᐣ᙮ I pray.” Ask students to think about why they are 
praying. Prompt: What do you see them doing in the pictures? What else do 
you notice in the pictures?

See the websites listed on the last page of this guide for more information.

➠ Many Cree people pray to the Creator by offering tobacco with their prayers. Tobacco is one of the four 
sacred medicines (sweetgrass, tobacco, sage and cedar). Tobacco is often kept in a pouch called 
a tobacco pouch. Before picking plants from the earth, tobacco is offered to thank the Creator for 
providing them.

YARROW
Look at the illustration of the white flowers with yellow centers. It is wild 
yarrow. Ask students to describe this illustration. Write down the descriptive 
words that students generate. If possible, show a photograph of wild yarrow so 
students can generate additional descriptors of the plant and flower.

FEELINGS
Look at the last page of the story and ask students:
• What do you see the characters doing?
• How does this make you feel?
• How do you feel after you complete a task?
• How do you think they are feeling? What clues tell you that?
•  Read the text and discuss why there is an exclamation mark after “We are 

done!” Discuss the purpose of this exclamation mark.
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AFTER READING

TELL YOUR STORY
Have students generate on a graphic organizer (create your own) a list of things 
that they like to do with a grandparent or an adult. Once they have created a 
list, give students time to describe each activity in short sentences in a draft 
(one per page). Have students exchange stories and read them with a partner 
to get feedback on their work. Ask students to illustrate the story in a booklet 
format and share these with the class when complete.

PROCEDURAL WRITING
Ask students to predict what the characters are going to do with the flowers 
and leaves they picked. You can tell them that the characters are picking wild 
yarrow and share the recipe at the back of the book. Read the recipe together.

Make tea or a drink with the class. Then create success criteria based on the 
essential elements of a recipe. Do a shared writing activity as a class, creating 
your own recipe to follow for a drink. This can be extended to other recipes and 
individual writing opportunities.

DEDICATIONS AND ACKNOWLEDGMENTS
Writing is often a result of something that interests us and is done with the 
help of others. Refer to the peer editing that students engage in with their own 
writing. Authors often write dedications and acknowledgments in their finished 
books as a way to thank those who supported their time and writing. Turn to 
the back of the book and read through the dedications and acknowledgments 
of both the author/illustrator and translator. Examine the key messages (e.g., 
learning lessons from others, different generations of people working together, 
patience, harvesting herbs, family, etc.) and discuss with students.
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CROSS-CURRICULAR CONNECTIONS

GEOGRAPHY AND MEDIA LITERACY CONNECTIONS:  
RESEARCH AND MAPPING
Although it does not say where the story takes place, there are areas in the 
country where wild yarrow grows. With students, engage in an inquiry about 
yarrow — generate questions based on what they are interested in knowing 
about wild yarrow. Research some of these questions as a class or have 
students choose specific questions and research the answers individually. One 
of the follow-up activities could be mapping the regions where wild yarrow 
grows to see if it may be growing in your area. If it does, you may choose to 
have students look for it in the wilderness to draw or photograph it.

ARTS CONNECTION: PAINTING
Using watercolors on paper or acrylic on canvas, teach students some of the 
principles of still-life painting. Have them look closely at the brush strokes 
used by the artist in the illustrations. Share with the class some painting 
techniques they can use with the art medium you choose. Bring in a plant 
for students to sketch and paint, encouraging them to consider the painting 
techniques you teach.
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BEFORE READING

CONNECT TO THIS GROUNDWOOD TEXT

niwîcihâw / ᓂᐄᐧᒋᐦᐋᐤ / I Help
written and illustrated by Caitlin Dale Nicholson
translated by Leona Morin-Neilson
ISBN 978-1-77306-116-0

WEB RESOURCES

“Common Yarrow.” Alberta Plant Watch, accessed June 17, 2021.
http://plantwatch.naturealberta.ca/choose-your-plants/common-yarrow

“The Four Sacred Medicines.” Anishnawbe Health Toronto, 2000.
https://aht.ca/traditional-teachings-new/the-four-sacred-medicines/

http://plantwatch.naturealberta.ca/choose-your-plants/common-yarrow
https://aht.ca/traditional-teachings-new/the-four-sacred-medicines/
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CREATOR BIOGRAPHIES

Caitlin Dale Nicholson is a graduate of the 
First Nations Studies program at the University 
of Northern British Columbia, and she teaches 
art and English at an alternative school in 
Prince George. She is also learning about 
traditional plant medicines from Leona Morin-
Neilson. She lives with her family in Prince 
George, British Columbia.

Leona Morin-Neilson teaches Cree at the 
“Power of Friendship” Aboriginal Head Start 
program in Prince George, British Columbia, and 
at the University of Northern British Columbia. 
She also teaches people in her community 
about traditional plants and how they can be 
used for medicinal purposes.

groundwoodbooks.com


